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PREFACE
This research study prepared for the Office of the Assistant Secretary
:Eo;' ?ol:lcy, Evaluation and Research, U. S. Department of Labor by staff
of the Educ#f.im and Work Program of the Northwest Regional Educational
Laboratory reviews findings from a number of evaluation studies of high
school expezi;ential learning programs and proposes a new framework for
future evaluvations tl;at appears more conéruent with th> nature of |
experiential learning programs. As used in th;is study, experiential
learning refers to a process‘ of learning gained :’:rom both planned and
unplanned experiences x!hich involve the learner in meaningful activities
and relationships with adults in the community. ’l'het~ learner is helped by
-

another person to examine the meaning and implications of these-

experiences for his or her future growth.

Three categori;:s of ‘programs were studied: work experience and training
\ programs, career or vocational education programs and
'nonvocational/career experiential programs Bl;ch as service-learning
programs. |
The results of the‘ study are summarized in nine policy recommendations.
These recomendationé are practical éuggestions that DOL's Office of
Youth Programs and those involved in the planniny, implementation and
evaluation of YEDPA projects can use: | |

® to direct research into areas likely to‘ add to knowledge about

how to enhance ‘ the development of disadvantaged youth |
°® to refine guidelines for project evaluations

® tc increase the :;uality and utility of. future evaluations.

9



INTRODUCTION

This study wag conducted to review ;valuation studies bt high school -
experiential learning programs to‘ detei:.nine the nature of their findings,
the essential elements that produced effective iearning experiences in
the community and to assess the approaches used in these evaluations.

After examinixig the limitstion3 of these evaluations, the authors

-developed a ner framework for future evaluations that appears more

" congruent with the nature of experiential learning 'programs; The

resulting framework has the poteuntial for improving the quality of future
research and evaluation of community-based experiential programs where

academic and/or career development outcomes are sought. -~ .

The primary methodology of. this study was a comprehensive literatute

'rev:.ew pertaining to evaluation studies of experiential leaming

programs. The literature review centered on: 1) work—exper.ience and
training projrams, 2) career or vocational programs and 3)
vocational/noncareer experiential programs such as service Ieafni:ig
programs. Since hundreds of expe¢riential programs have been evalua}:ed,
the \“authors frecuently reviewed studies that synthesized evaluations

across more éhan a single program. Techniques for obtaining evaluation

studies from the literature included a computerized search of the ERIC

data base, contacts with federal sgencies such as the Department of
Labor, National institute of Bducation and United States Office of

Bducation, and contact with ‘btglher research and development organizations

sych as Youthwork Inc., National Center for Research on Vocational

S-é




. ' a ‘
Bducation, Center fo: the Study of Evaluation and Cente: for Youth

Development ard Research.

»
A

This “r«éport cbntainé three sections. Section I contains our review of
the evaluation 1it§rature of experiential edﬁcation prograns and a
summary of findings. ‘Based on limitations of p}:icir evaluation studies we
propose a new framework for f;.xture evaluations in Sectibn. II. Policy

implications from this study are found in Section III.




I. LITERATURE REVIEW .

A number of writers.have advocated the use of experiential methods in
education. Significant among them have been the *mid-seventies® reports,
e.q. Coleman et al., Brown et al., Martin et al., Weinstock and American

. Youth in the Mid-Seventies (cited in ~z:.l:’v:‘:lxmsl‘::l, 1978). William Van Til

(cited in Zajchowski) ha# provided us with a succinct summary of these
reports:
) The mid—l&'?ﬁ)‘s high school reform proposals encompass a variety of
problems amd are naturally diffetent fron: each other to some degree‘
In general, however, i:he reports are critical of contemporary high
schuols as too large, age:segregated, overly separated, -
quasi-custodial environments for adolescents wh:lch do not
sufficiently provide youth a transition to maturity and the adult
world of work and community participation. In general, the reports
support Qnalle.t, more diverse, age-integrated, and community-related
_schonls characterized by both academic and action learning and
supplenmented by alternative paths to maturi®; through experiential
learning by way of business-industry work organizations, social

" involvement opportugities and community education centers {(p. 1l).

Even while advocating experiential forms of educaticn, Zajchowski (1978)

points to American Ycuth ih the Mid-Seventies for criticism of the lack

of research and evaluation (p. 1l). ,
* There is not yet much empirical evidence tt;ai: action-learning

~

produces significant affective growth in teenagers.
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| L There is little evidence that action-learning produces an o ‘
N increased sense of ‘civic responsibility (p. 11).
? Similar recommendations have besn made recently (Schwondt, 1978; Keeton,
- \ 1978) t;hat. in order to m;intain credible standing, educational \
- institutions cannot continua to provide credit for experiential :l.ﬂaarning~
) without demonstrating ‘the effecti;reness of experiential eﬁug&tion ‘

programs, Pragrm which are gavetnment Bponsored have already begun to i

9 i

N feel the presanre {Sch:lller, 1978). Congress is demanding evidence on N
which to base billions of dollars worth of decisions-which programs

should be kept and for which groups?

x*

Experiential learning programs may be classified in a nuﬁbiar of ways such
as the type of setting or the purposer of the program. The experiential -
programs discussed here will be classified as work experience and
o training, career/vocational education and m§mtiomUcarut

experien\tialhptogrm, This grouping is baged primarily on the various
outcones studied. Work experience progral;s are generall:} evaluated in
terms of economic variables--whether participants are more likely to get =l

. a job and to make higher wages than if they had not ~participat$d.
Career/vocational education programs are often evaluatnél primarily in
terms of outcomes such as careqr. knowledge and work attit:igea in ;ddigion | =
to affective variables--principally salf—@mpt.~ Other types of . S
sxperiential programs have ‘\;suany been studies concerned with assessing

self-concept social responsibility and affective growth of participants.
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Work Experience and Training Programs
Work experience and training programs focus on vocational sl;ill training
and participants are typiéall& paid‘ for their involvement. Many

work experience and training programs are aimed at the economically

disadvantaged and have had the overall purpose of decreasing unemployment.

Schiller (1978) has reviewed studies relating to federal manpower /

programs. He found three n;ajpr studies of the Public Employment ?rogram

(PEP) which became part of the émprehénsiwge Educa;iiion and Training Act

(CETA) programs. )
PEP program data do not indicate positive earnings effects.
éompar isons of pre- #nd post-program_participant da;:a show a slight
decrease in hourly wage rates. Employment increases reveaied in |
program data S:e easily explained. The program epfolled persons of
near ‘avera.§e" characteristics when they were underemployed or
unemployed; later these persons régressed toward the mean (which wa#
1ikely to be employment) (p. 112).

S~— :

Three other programs which Schiller also discussed included Oparation

Mainstream, WIN and Supported Work. All had single evaluation studies.

None of these studies showed higher employment for enrollees following

participation. However, the evaluation of the Supported Work program did

not yet have postprogtm results.

>

Barton and Fraser (1978) also reviewed a study of the WIN project

completed in 1975. This study found no succcss-rate diffef‘ences among

: 10
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enrollee chuncterutica {e.g. race and sex) except that a higher level
~ of education apputed to be assoc:lated w:lth both high placenant and low
| dropout rates. . Short-term job placement effects of the prOgrann a;d not ?
hold in the long run. T v
i S(:hii]:et discussed the findings in several studies that there are
differential results across program; by such vari,ablea' as race, sex and : < :
prior education level. In Q study by Schiller and others {(Schiller et ‘
al., 19‘?6) be concluded that these apparent differences 'could be
explained ‘on the basis of recent preprogram mployment exper ience (no ; -
employnent versus somne employment in the previous. six month period)." It | .
voWar that evaluation studies need to clarify the relat:lonship ‘! " s
-* between cllent profiles and type of progran.experibnces. o |
- ~ | | '!;
. " Schiller' also addressed the issue of why 30 little definitive evidence
can be ptavided‘ on manpower ;ii:ogranl. The first two points in his
R \ct:ltique bhold true for expotiential prograns in general:
There have been hundreds of evaluations of specific manp;:wer
. p:b;tau. and these provide a foundation for studies of relative ﬁ
effactivemu. Untortunauly. this fonndati.on is itgelf mt very
80lid, as other researchers have noted. ° The most serious and :
- ‘ ‘tamiliar shortconings of past evaluation studies are: (1) the
absence of a comparison (control) aroup for identifying \mt p:og:n\
) eff'ect-; (2) restricted time horizons that preclude measurement of E .
longitudinal impact. Only a hardful of past atudies have been .
- “
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reasonably successful in overcoming these problems and thus provided

meaningful estimates of program impact (p. 111).

Barton and Fraser (1978) reviewed studies of programs in ':Employment and

Training®™ which corresponds to the category of Work Experience. The

Neighborhood Ycuth Corps (NYC) model provided youth inschool, summer and “

out-of-school opéians and in rural and urban settings. 'me *explicit and

implicit® goals of NYC "can be summarized as follows: ' (a) to,

\

redistribute income to the poor, (b) to increase the employment of youth,

{c) to reduce teenage related crime and (d) to increase the lifetime

. earnings of enrollees through training, incentives to stay in school and

work experience (p. 68)." - -

Of the six studies cited, only two had comparison groups for determining
program effects. One of these studics found that participants and an
older working comparison~§roup m'ainta;lned their func!:iai\ing in terms of
é‘rades. good self—conce‘;‘:t and “"sense of control of their own Qestinias.'
A younger control group and dropou;:s changed negativély on thase
rariables. Little evidence was cited to demonstrate anhanced postprogram
employability or earning gains \.Df participants which was the principal

P.ogram objective. It was not clear whether NYC helped students to

~graduate from high schooi. ,Thefc wags evidence from one study that

effects may differ by such factors as age, faee. sex and school status.

»

!
Barton and PFraser report another study which evaluated the two-yeat

Vocational nxplorat:lon in the Private Sector program. This study found

that, whih both grade point and attendance increased signiﬁcantly for

v!\‘i

*
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1 e - participants over compar ison grc\up* students, the proportions which ' - :
' _graduated or dropped out remained the same. Following graduation, the ;

compar :lson group showed tw:lce the rate of unemployment that the ‘ .

parti¢ipan!: group 4id. An evaluatinn of the Youth Conservation Corps R

-

showed that the young people involved were geneirally quite pos:ltive about

their experiences. White and Spanish American corpsmenbers were mo.e

enthusiastic than Black and Rati\‘ve\ Americans and older (18 year 0ld) ) j

. corpsmembers were more positive than younger (15 ivaar. ol@) corpsmembers. -

Goldberg and associates (1978) studied the noneconomic effects of the Job

Corps, namely knowledge of work, attitudes toward work, incerest in work,

employment status and social—attitg%) -impacts. Groups which were ) *

compar?d included No Shows, persons accepted into Job Corps but. wir ) o v-,

414 not participate (used as a comparison group); Persisters, those who -

completed the course; and Dropouts, those who terminated prematurely from — **"

the program. ‘

’ »

Findings in the area of knowledge of work were thzt those who remained in

‘ the labor ‘market (No Shows) did better than Pers:l{ters, who in turn -

showed more improvement than Dropouts. ‘M:titudu g:bvm:d work é‘!id not )

change for No Shows, were mixed with one :;igitificant decline for .

: Persisters and declined significantly on all three measures for .

| Dropouts. Employment status also failed ~tc> show advantages for

. Co:p%mer. ngpéngh Per.iigtera tended more often to be employed fulltime

than others, ti\e percentage of time worl;ed after Job L'orpl terin:lmti;:n S -j‘

- was significantly higher for No Shows. Women tended to benefit more ,than S

.' men. The most apparent finding was that Dropouts showel)h(n’g;; o e




4
k
4

-~ oy

: AN \ i . :
negatively on all indicators. 1In the area of social—attitudinal changes,
Persisters improved on all five indicat~rs while neither of the t;tgaer two
groups made substanthl gainé. Femaie Persisters, especially, showed
gains in selfesteen.

Another area o; inquiry for‘ this,siudy was the health and educational
impact of Job Cc:rps. Porsisters did not improve on nutritional
information out were significantly higher onitbe nutritional behavior
measure. Health care (except for glasses) was tetter for Persiéters
since tl;e Job kCorps provided free care. In terms of educational
attainment, it was found that few Job Corps members (a) received GEDs or

{b) were ever enrolled in Job Corps classes. "Female Persisters,

? N -

however, were the most 1ilie1y to be in those‘ two categories. Women of -
both groups entered Job Corps with more educational background ‘p. 16)."
Some insight into the problems of the Job Corps educational component may
be gotten from a recent evaluat‘ipn of ghe World of Work curriculum

L3

component (Mellon, 1978). This evaluation was based or an examingtion of
the curr icuium objectives, maf:ari'als and o;:tcome messures. 'I'he‘
evaluators found a lack of performance objectives and good outcome
measures. “ They recomgnged that current World of Work materials be
revised and some avajlable commercial materials be incorporated. In
addition, a ;ecommend;tion wag made to include an experiential ‘componetgt

- to supplement and reinforce the listening/reading acquisition of

knowledge. \ ~

- N -
-

I
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Summary of the Work Experience Programs

Despite the tremend->us investment in the Work Experience and Training
programs, little evidence has been founé that the long-term employment of
participants is positively affected. Other indicgs, such as attitudinal
and self-concept measures have, in a few studies, shown some positive
resuits for youth who remain in the programs for the complete cycle.
Such changes could affect the employability of the participants. 1In
addition, the gdata which do‘ exist sﬁgﬁest that progr&matic effects may
éifferentially &:Efect va.r:'ious subgroups in terms of race, sex and ¢
pfévious education. Finally, two studies noteé. that the greatest gains
in both employabili_.ty and attitude may be within “hard-core" groups su;::h
as offenders and Black téenage females. _This type of va\riable\ a;ust be .
studied carefully since these g;cmpsr may have nowhere to go but "up® and

-

the findings may be partially due to statistical artifact.
Career/Vocational Education Programs

Career education programs in this report are, for the most part, school
based. They generally focus on helping participants ‘\acquire career
kncwledge and decision-making skills--skills wbich will facilitate job
seeking, job maintenance and career planning. Some of these. programs
include vocational skill training Sut it is 1ot the principal program
purpose. Students may or may not be pa:ld’ for their activities but M
receive academic or vocational credit toward graduation (at both the
secondary and postsecondary levelg). These pioéréms us~ua11y attempt to

relate and/or integrate the career exper iences with academic exper :lehces.

*

4

*
N
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Bonnet (1978) reviewed and synthesized findings from 45 career education
evaluation studies conducted in 1975-76. These included 26‘projects at
the end of three-year funding under Part D of PL 90-576 and 19 projects
which had received one-year grants through the U. S. Office of Education,
Office of Career Education (OCE). Although the instructional strategies
‘were mixed, most of the projects claimed to be based on some type of

classroom infusion model. To the extent it is possible to determine,

only secondary level findings will be mengianed here.

Bonnet discussed the evaiuation outcomes within the context of the goals
of career edugaticn set by the Office of Career Education: 1) Bonnet
concluded that there is no evidence thatvcareer education either -
positively or negatively affects basic skills (reading or math)
aéhievement. ‘2) Attendance increased in some cases but was not
maintained during the second year. 3) Bonnet concluded that “.;.it is
clear that the goal of fostering a desire to work is agtainable\through
existing career ;ducation practices.® {) Twenty-tw; percent of the
seconaary studies showed significant difference; (p<:.05) between pre and
| posttest means on measures of decision-making, job—hunting ;nd
job-getting ski;}s. S) Job specific occupational gkills were not
generally assessed. Interpersonal skills were usually evaluated using
gself-concept instruments. 6) Self-understanding was measured by

self-esteem raiings and items which related to self-appraisal in terms of

caréer decisionmaking such as are found in the Career Maturity
Inventory. There were fow significant differences found at the secondary

level for either the self-esteem or self-ippraisal studies. However,

-

16
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evaluatign of carser knowledge showed career education to be
"conclusively successful® in this area. 7) No evidence was available to
determine awareness of éontinuing or recurrent educational _
ogportunities. 8) There was no evidence on whether gradustes were
actively seeking or placed in career ;r educational situations consistent

with their career goals. Most graduates had had only limited exposure to

career education at the time of the reviewed studies.

Another recent synthesis of career education evaluations for the Office
of Career Education (Bhaerman, 1977) addreséed the issue of basic skills
achievement.~ Bhaerman's report stresses that, while all studies did not
see gains in basic skills achievement, many did and few saw negative

results.

Experience-Based Career Education (EBCE) was developed by four regionil
laboratories beginning in 1971 (gucknam. 1976; Bernhardt and Owens,
1979). Each of ?he resulting four models had certain common prograa
char#cteristiés: cbmmunity sites se;ved as the focus for student
learning experiencea; each student had an individualized program based on
their specific aca&emic and career needs; and academic learning was

integrated with career learning.

17

»
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A synthesis of secondary level pilot site evaluations through‘ 1976-77

i{Bernhardt and Owens, 1979) showed similar findings to other career

educatim; prograns. |

® EBCE students progress in reading and mathematics at a rate at
least equivaient to the progress of non-EBCE students.l

® sigﬁifican;: growth ir; c:areer attitudes and career knowledge was
detect;d at mosi.: sites by a var ieﬁy of career development
measures.

® Significant increases in’ studént attitude toward self and others

were found at only a few EBCE sites (p. 15-16). _

In addition these evaluations assessed the attitudes of the students,

parents, steff and community site supervisors toward the experiences

o ]

students have in the programs. The opinions of these groups were

overwhelnﬁlngly and consistently positive that the experiences are

»

‘ worthwhile. . . i .

-

-
]

~ The Career Tntern Program (CIP) was funded by NIE and implemented in 1972
with the Philadelphia schools. This project enrolled students in an

alternative school who were "not succeeding in their ‘home' high

S -

school.® The program featured individualized academic planning,

lThege findings were also included in the Bhaerman {1977) synthesis -

reported above.
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coursework, personal and career guidance, career exploratio& and
postprogram placement. This program was extensively evaluated.

) CIP interns ghowed higher school completion and lower dropout
rates than coﬁtrols.

® cIp interﬁs showed increased responsibility‘on factors such as
attendaﬁce, keeping ;ppointments, ;eschedhling appointments and
completing assignments. On a negative note, the study conceded
‘that those results were won at some cost in staff time and
effort.

e Regarding test taking skills: "In ¢ mparison to control
studéhts\whc were not enrolled in CIP, interns learned to listen
to instructions, to ask for relevant infofmaticn and to use the
timeﬁavailable in a task-oriented wvay (p. 130).*

® Interns broadened their use of resources, including peer
resbﬁrcas.! \

°® f01§ss participation increased both }n quality and quantity.

° “éuccéssful CIP interns are willing to repeat Eoprses tﬁgy have
failed or to review material they have already studied
(p. 13)).% |

®  Reading and math achievement increased significanily for interns
over controls, although they remained below national averages.

e  Interns did not increase significantly over controls in terms of

a sense of aelf-;crth.‘ ) |
® "In both ;ttitudén and knowledge thought essential for career

pianning, interns' scores increased subétaptially more than did

controls (p. 147).”"

19
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. study by Frankel (1973) provides an interesting comparison 'hetween

17

Barton and Fraser (1978) reviewed programs they termed "occupational ..
education and learning through experience."™ Their review of vocational
education is included in this sectic_n, The trend of these programs has
been i;oward an int:egx:ation of vorational and academic, education which has

14

begn much influenced by the career education movement. The Vocational

- Bducation Act of 1963 and the Vocational Education Amendments of 1968 -

b
provided the impetus for numerous vocational education programs. Barton

and Fraser cite several summaries of both secondary and postsecondary
vocational education program evaluations spanning the time from 1963 to
1975. The consensus of these studies is thag: drop&ut rates are higher
anong vocational education students; théie its little or nb~ employnent
advantag? for vocational education program graduates; those w.ho‘ trainea
in highly speéialized or technical fields seld&n got jobs in those
fields; a student's socioeconomic backgropnd rather thm; the type of

-

education received (other than college graduates) maj be. the single most

k4

important factor in, their employment and earnings potential.

Ly

. Cooperative education is another progrom which has also benefitted from

federal legislation at both the secondary and postsecondary levels. A

™

N

cooperative education, career exploratio:; and work-study ptogrmus“2

\

270 the extent t;hgt these findings compare cooperative education and

work-study programs, they may be viewed as réasonably valid. However,

' the career education prograns were oonsidet;bly fewer in nimber, (and

probably less :epresentat:lve)' than programs in the other two categories.

20
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Specifically, it was found that a cooperative education program is

Yo 18

-

more likely than any other type of program to:

3

®

Provide students with job-rélated instruction in school
Have a followup program for its graduates

Have an advisory committee 1

Provide job placement services ‘ :

Have a high rate of j&relat@ placements

Provide students with jobs that offer formal on-the-job
training | |

Help students in decidéng on an occupation

Provide students with jobs_that have a high level.of
responsibility ‘ \
Provide students with jobs that atforéi a high "degree of

satisfaction

.

From a negative standpoint oooberative programs, when compared to the

" other types of work education programs, are most apt to discriminate

against students on the basis of student attitude; they are less

etfective in reducing student absenteeigm; and, because they place

-

sl:udenta in more rcesponsible jobs, they are mote apt to interfere

with a student's other activlties such as school vnrk, dating,

‘sports, etc. (pp. 3-4).

>

A

A more recent study hy Cohen and Frankel (1977) of poutsecondaty

mopentivc education programs found that co-op graduates had higher

e o R e R y\;. S Ak S L S e IR ¥ R *«\‘Q\)‘{‘I\‘ AN (8 x::uz):‘\.r_a ST s > Wiad
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Provide students with jobs that fit into their career plans
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earnings than nonco-op graduates. This finding did not hold if only
females were ;@sidered: Job experience appeared to be a heavily
coiatributing ta#tor to the greater salary of Co—-op graduates. Students
were found to have benefitted financially during schooi and the co-op

exper‘ence was viewed as “an important financial aid device for the

particip:.nt.®

Another iihpur’tant conclusion was that
Five-yea;: programs provide significantly highef annual student net
incomes than four;yoar proqfams, and both provide §ignifieantly
higher student net i.néames pPer year than two-year programs; This
" pattern holds for every net income subcomponent, except for- tuition

- where four-year programs have the highest per—ye%r values (p. 1ll).

In terms of pon-economic outcomes the authors noted that

»

responsibility, work continuity and career Plans were also examined
in this _stu‘dy. No job satisfaction differences were s;tatisti;:a;lly
sig‘niﬁcmt. nor were gitferences‘in job satisfa;:tion observed among \
other sample stratifications (e.g., sex, race, GPA, program length;
discipling area). However, some differences in levels of job |

responsibility were identified by co-op stat;.u. These differences

. \ \z-esponsibility“ upon Q}aduation. This is consistent with another
finding that co-op participation is treated, in xﬁany respects, as ‘

sinila;:‘\t\a previous eperiénce by the empl;:yer in terms of earnings.

(p. 11).

-
»

"

N

N
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Graduate experiences relative "to job satisfaction, job

indicated that co-op ﬁarticipatfon leads to somewhat greater job

*

.
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The major area of cons;nsus among other.t studies cited by Barton and |
Fraser was that cooperative education graduates had a distinct advantage
in offering emplofneri‘t based on treir work experieﬁcea, often with one of
the cooperative employers. The obverse of ihis finding was also true,
that employers found cooperative educai:ion programs to be relatively

inexpensive recruiting grounds.

“l‘he Eagecutive High School Internship program places students into
management level internships four days per week for a semester. One d&y
is spent in a thfee-l;crtr seminar and performing program housekeeping o
tasks. "l‘he Crowe and waiker evaiuation (1977) used a comparison group

. v
which had volunteered to participate at 2 later time than the study

participanté. h'.r;.meir g@ps proved, however, not to be Qtrictly
c;{‘:ipa:able, Variables studied -included knowledge of organizatio;al
theofry and bt;hivior, .the management functizn, work habits, personal
growth and writihg. ' None of ‘these var iables showed significant gro‘\‘i”ﬁli:j
pre to post nor participanté versus combariaon. The knowledge? and \
writing ar’eas_t proved not to be directly addressed by program activitiea.
The .fa:il}u\:c to observe change in pergonai growth areas and m;rk habits
was ‘attributed to the fact that these traii:g vere implicitly used as

participant seleqy:ion criteria.

. \ | i
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Barton and Fraser discuss sg‘veral other career eflucation types of 2 "

.

EUSREEN
\
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programs noting that evaluations are extremely or nonexistent.

These programs include the experimental Work Bxpée:innct and Career

Exploration Program (wacsp), ‘Alternative Educat. 1§:n arnl Compunity

e e e,

Bducation.

.
P

2 e’

., /’
%

Summary of Career/Vocational Education ;_l?rogggns

s S r— % 7 p— Y l"
i
#

Career education programs generally res;.tlt in gx:;eatar career knzwledge
i . "

’ and positive attitudes on the part of participants. These programs, with

the exception of the Cooperative Education programs. generally do not
result in greater postgraduate einployment for participants. The
long-term effects of these types of programs have not yet been thoroi:ghly
‘assegsedﬁ One aspect which was not discussed in any of the

evaluations was the relative effect of the progrm on various populatim | o
! -
\ 1 ) ,*; )

subg:oups (e.g. by race, smt, etc.). : . o |
" The relationship of basic skills achievement to participation in career
seduc\ation\ prograns was studied in n.eirer;l of the sources. e:i&d. * The ‘
evidenoc includes uvetal situations in which career nducatlcn students #—"_
gaincd 1n tuding and math over control stndentt and-few in which they | /’ /
dacl:lned. A ‘latge number of studies found no differences and the . |

" consensus ap{:earl to be that no adverse effects should be expected.
- ‘ ‘ ) ¥

e, il PR

;. ~3Bielttt (in proceu) describes a recent etfort to condnct a three-year :

&

followup ttudy of !BCR ntydentt‘. . A \
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Nonvocat:lonalf.‘arur Experiential Prgr;ms

In this category of axpariential education programs are includehthosa

which are not focnged toward vocat:lonal sk:llh or mée

acquisition. Nationally disseminp;ed programa in th:ls category inclu
Service-Learning, Outward Bound and Foxfire (cultural Journalism). The
evaluation data are particularly scarce for these programs pa;tly because
the obj‘;ectj. tend to be afi!eq:tive‘ and partly because their §eve.‘.apn§nt -:
was generally: t;qt fgﬁezﬁlly fanded. \ ) j
Hoose (1974) studied 56 students who had ﬂatticipated in postsecondary
service-learaing interships in North Caronna from 1967 to 1971. aoose Y, =
describes the intei:nships as follows: "A typical service-learning . . | ;,_
internship is a twelve-week, full-time assllgment with a public agency
through which the student receiveg academic credit and itipend (p. 1). | "
Hoose interviewed 20 and sm.;veyed 36 former aefvéce—leaming interns:
She found that approximately half .were ﬁork:lng in public service jobs. |
- ..Whe;:'t academic credit was awarded, there was apparently a greater | .
_degree of learning outcomes realized by the student.®™ A conclusion based )
on the interviews alone was that "'nav:l\.ng independence and public .t\;
‘ responsibiliﬁe‘a while serving as an intern were imporﬁant factors to i ﬁ
many of those students.™ i
25
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Blackmer and Irwin (1977) studied the personal success of off-campus

’ educationd 1n 20 indepoi:ﬂent secondary schools. Questibnnaires wers
L adminintcred to participants (pre-post), compar ison students, facg.hy/
‘ . ~

. _ barents, communi ty snpe:visors. schoal office personnel and program

directors. Because the study hu several methodological problems, the
data must be c?nsideted with caution. ‘However, some ot the author's ‘ :

conclusions are ‘interesting: - o ' ~ ‘ . A \ ‘:

) . The determinants of par\:ticipat:lon were not.hlsa the determinants -

. successful patticipation and while academic factors may F

infl m:e participation, it is social and persanal * j

chatacte stics which are associated w:l.gh satisfactim in the ;

. .

® finii- career or educational plans tended t:o ) é‘.
~ quggr; definite goals. ‘
. ® Personal development was as hoth an important goal and

outcome of experiential progr ) ‘ ’

| ® Snccess ratep eortesponded t:o 1ncrea hours in the program i
with regular and continual pgr;;;lcipatﬁ:g ore ?ﬁupdttant than "
. intensity. Lo ‘ : \1 . )
®  Those who moved to' a special livi;pg ‘s:ltuaib:ion were far more s
likely to have a succeasful exper :lgnce than those ;ho renained . P

‘ ot bome oc in s form oo campus. | s
| R

""o!f-cupus education: apparently 1ncluded c\iteer education types of . _

programs. However, the typc of programs and t\o!’ relative participation

were’ not tapotted. ‘ \\\ ’ \\‘ . "
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- < e _ Counseling or ‘debritﬂng" is associated with more highly | ‘ ;
' ; . . successful experimeu. In addition, one-to~one cmvarsat&ona\. ’i?
w:q. ) with tacn:n:y vas appar&nux more helpful than xuunabtypt ' f
.-f T : sessiuns wyth other partici.pants. The author speculates that n
"thn student wants to presarve the uniqueneu of the. experience .
: and £ind its special meaning for hin or her.™ (p. 25)." *E
| e Shore (1977) completed an ex‘iensiye summary of research and \\evalmfticn Co ;
e ntudles of Outward Bound Programs. 1Two §tinciplb types of- *iariables were ' :
' studied with regard to ‘Outward Bound Prosrams-—»self-concept and otfgntler \ - ,é
feciaivim. The author includes self-concept, self-esteem and < L
sélf-etf#cacy all within the citegory of self-concept. Having done io, ’ ) gé
he t::t»m:‘:l.s.wlm;~ ~tlm: the studies “do pot suggﬁst coﬁsistent, stable, ‘," . . 1:
replicated results with regard to tne affect of Outward Bourd on ) ;
'  self-concept (p. -53) - His concluaions concetning recid:lvim are more ‘,
~ pon:ltive: ~“tudy results on’ the: .effects of Outward Bound on :ecidivin - B
seen gcmnny consistent.” and * ..positive evidence seens to be ‘ =
; mounting, thouyh it is by no means conclunive. {(p. 53)." Shore :ls S " s t'.
o cxtmely ct:lt:l.cal of ncthoﬂological flaws and lack of folluwup in most ’ :
. ’ of the studies he nv:le\u and, therefo:n. cautions against : . -
S . _Overgeneralization. o, : ‘;
AR .
Conrad and Hedin (19?8) reporj:cd the pralinimy tindings for the \
Bvaluation of !xp-riontial Leatn:lng Project (EELPR) . I‘n tho inj.ti:q1~ wotlt,.
2 | 24 pouiblt outcomes F ljﬁstadq and 4000 students in 20 programs: were- T?"'f‘t . - ‘, “?
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. acxad to tespond on a four-point scale the extent to which they felt

their progran helped them to t!avelop in various areas. Fourteen of the

1.
2.

3.

us‘

6.
7.
8.
9.

10.

L.

12,

. - 13

14.

e mam received 80! or higher agreement.

Céncern for fellow human beings-

~
1

These items were:

R

Ability to get things done and to work smooihly with others

Realistic"nttithdes toward other people such as the elderly,

handicapped or govermnent officials

Self-motivat:lon to learn, participate, achieve

v

Self-concept (sense of confi dence, sense of competence,

self-awarene S)

Respmsibility to the group ,or class

Risk—taking—-openness to new 1experiences

""\\\\
—
-

Smse of usefulness in relati?n to the comunity

Problem—solving

Risk-taking—-being aszettive an independent

\

!

- A

Aacepting consequenoes of my OME actions

Gathering and analyzing inf

. experience "

Rnowledge of. eomwnity organ:lzaﬂ‘om

Rcsponsib:llity for my own lite (p. 28)

oma‘ﬁion, observation, reflecting on

‘.u\

?

A

i

*  The authcrt conclude that “the early findings of EELP suggest that direct

colnunity expgritnu may be an inpor:tant nea{w for nurturing certain

kindn of growth and development in students. | That similar findings came

w

- from such n diverse range of prog;nna—»—urban.\ rural, small town, private,’

pnroch:lnl public--is especially :ign:lﬁcant.‘\ tp. 29),." Coiew

\

v
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Heain ‘{in process) cites several other studieé of the "service~learning®
' type. Two studies found that college students gained significantly in

self-esteen after performing volunteer work with retarded children.

Another study reported that st:.;de_nt\gt who were involve& in political or
social action cutside the school became more open~minded and poli\‘:i«_callg
eff:lca?ious. Black .and White high school students who diaq fiel& work on
the political structure of tixeir c:;.ty increased in feelings of political
;:fficacy; ‘however, Black azi§ Chicano students in another school did not.
Other equi§m1 findings included no significant differences on political
and social efficacy measures between a group vr'hic#: performed volunteer
' bservioe and a comparison group. ; -
PR
Another program which falls into the nonvocational/career category is
Foxfire or ;:ult.ural journalism programs.3 1In these programs students
09 the research, wr;lting;, photo:graphy, layout required to publish a
magazine generally devoted to interesting persons and community history
(Sitton, 1978). The progz:ams are éemrauy viewed as interdisciplinary
and contain elements of (at’ leasé) English, journalism and social
s:tndies‘ :uthough there may have heen l.ocal evaldations of cultural
journalism prégrm, there are no publisi:ed evaluations available at this
- time which provide an assessment of the 5.mpa9t of hthes.e programs on

students.

lroxfire is the name of the program at .Rsbun Gap, Georgia and,

although the program concepts have been disseminated, adoption sites are ...

generally termed 'cultural journalin! prograns.

29
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Summary of Nonvocational/Career Experiential Programs

As noted in the introduction to this section, the variables which for the
- most part have been evaluated in nonvocational/career exp‘s‘zx::tvent:lal~
programs are afféctive var i;bles presumably corresponding to ‘affective
objectives of the prc;grams. The weiéht of results must génerauy be
considered inconclusivg. Defir:itive result; await aﬂditioﬁal and

)

methodologically sounder studies to be conducted and reported. It should

be noted that at least one of the major programs in this category, ' .

cultural journalism, has had r:o outcome evaluation to date.

)

' Conclusions

Three categories of programs (work experj.encg. career/vocationai
edﬁcation and nonvocational/career ex}:.»er:l.w:i:i.al~ programs) were reviewed
accoxfding to available evaluation data. These categories were based on
program goals, the characteristics of the programs and the types of
variables addressed in the evaluatipns. In terms of general conclusions,
\few definitive statements can be made based on the evaluations of these
programs primarily due to genérgl problexi\s with the evaluation studies

_ which were indicated by the various authors cited (evaluation study

weaknesses will be discussed in the following section of this report).

The following are statements summarizing the conclusions which can be
drawn from the findings reported.
@  There is little s0lid evidence to Gemonstrate imprcved

employability of participants_ in work experience and training

programs.

39
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Work experience and training programs may Gifferentially affect
typ;s of participants in terms of their race, sex and yreviou@
education.
Sa;xe evidence indicates the most positive effects of work
e'merience and tra:lﬁing progtams may be with the hard4core
subgroups such as offenders or Black teenage females whose entry
scores alre initially lowest. Such effects may ’be ‘real or may be
statistical "reﬁresgion to the mean.®
Career education participation results in gteal:er career
knowledge and more positive attitudes toward work, although no
demonstrated increases in employability; The exceptibn to this
latter statement is the cooperative education programs- ~thm:
of te;: result in students being. hired by i.:he employer to wh\ich
they were assigned. )
Career” education does not adversely affect basic skills
achievement and in some cases appears to be respo;xsible for
increa:;i;g tested ;nchievenent.‘ |
There is some evidence that both work experience and career
educaéion type prﬁrm positively affect attitudinal
variabiea. However, to a large extent this hask not been studied
in the work experience and training i:ypes c;f proéram.
Althml:gh ‘this issue was mentioned in only a few instances, it
did not seem to matter whethgt or how much students were paid as
to the attitudinal outcomes they evidenced. |
The evidence is inconclusive as to v}rheti:nr various

nonvoéational/cat«r experiential programs positively affect

such var iables as uﬁ!—ooncept or self-esteem.




CWITIETE T RO L Y e e e e e BN e e e EREECE T T T e
N . B c A N N N ~ TR
. - - N . AN
] B 4
. \ AR
. . .

. - \ 29

© I1. PROPOSED .FRAMEWORK FOR FUTURE EVALUATIONS

General* findings from a review of the l:lterat‘;ure indicate that the '
majority of evaluations appear to be poorly conceptualized and fail to
build on previous evaluations of similar programs. These limitations of
prior evaluations have led to a proposal for a new ‘framewoik for
cond:;cting such evaluations. Critical aspects in this framework center
around: 1) predesign investigations, 2) designing the evaluation and 3)

implementing and réport:lng the evaluation.

This section of the paper presents a framework for evaluatin?

experiential learriing programs that has gevolved as a result of -~ _ ) =
investi ating unique characteristics of experiential learning programs

and numerous évaltiations conducted in this area. The approaches proposed

-

here are not meant to be another evaluation model but rather a

~
-

recommended framework for consideration by people already familiar with

general evaluation principles. Key elements of this framework are

depicted in Chart 1 and are discussed in the remaining section of this

- paper.

Predesign Investigations

Prior to "develdping an evaluation plan for an e:tper iential learning
i)rogun. it ‘is useful to study factors both external and internal to the
project. External factors include a review of some theories that may
help organize and estabiish relationships among the separate objectives

and student outcomes likely to be explored in the evaluation. ﬁxanples | o -

+

. o - 32
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Chart 1: Framework for Evaluating Experiential Learning Programs
o . ‘ ~ Evaluation Design ‘
- ~ Predesign Investigation : ~ b
Q . Review: 1) Develop plans for assessing -learning from both | .
‘1) Related learning, career Planned and unplanned stimuli. - T a
t devel L . X e
. ::zzl:ﬁzzgie:nd buman eiop= . - |2) Identify relationships between short- and long-
. ‘ T " ; tem objectives. : ‘ o
N . ) . “ : N N » r \ * . . o \
.« . 2) :;2%"':2;:::“ similar prio ——-; 3) Plan to assess the relationship between N .
o 1 . \ ‘ - experiential learn:i.‘n_g Processes, program
- 3) Instruments found useful in | dgl:.very strateg?.es and stufient outcomes. ) ‘
prior ‘f““d““ ' ) . ey Consider how different learnings occur in the
school, work place, home and other community’
settings. -
Evaluation Implementation and Reporting ‘ N * .
‘t *
1) Determine the v"ariables to be assessed. o
2) Use evaluation designs appropriate for the o
developmental phase of the project. ‘ s ?
3) Use naturalistic avaluation techniques where
appropriate. ’ - \;
B ’ < : 4) Report outcomes by chara;:teristics of particibants Tt
g d " | 5) Include descriptive case studies to supplement -
o, ‘ —~— statistical reports. S .
\ \ ’
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_ 3 . .
of such theories include social learning theory (Bandura, 1978),

'Lr,, 4 :

attribution theory (Bar-Tal, 1978) -and motivation theory (Atkinson,.

1964). A second area worth pursuing is that of evaluation findings

L[] W
|

. resulting from prior programs similar to the one to be evalyated. In_
this re'spect';“ it is 'a"qually impc:xtant to ‘detetm;ne which outcomes have Y
been found not affected by such programs as to find which have shown

significant changes. ‘l'he third type of information useful before

preparing an evaluation plan is tho _names and characteristics of

evaluation instruments tha; have been used to assess outcomes similar to .
those expected in the program to be evgluavied. As with program

objectives, it is important to know which evaluation instruments revealed

‘significant student gains and which ones _dia not. 1In the recent S ‘ .
evaluation synthea:ls of career education programs sponsored by USOE : o
' Office of Career Bducation during 1975-76, Deborali Bonnet (1977) |
identified, for example, a widely use? commercially available instrument
of career maturity that has revealed no s:lgnifiéant growth in 32 out of

34 evaluation studies (p. 60).

i . L

3
H
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Designing the Bvaluation

It has become !asbionable. for evaluat:l;: critics to attack goal -
atatements and behavioral ocutcomes of many educational programs for ‘lack
of precision and coherenéo. Reeﬁerg (1976), in writing about youth work
traini;:g prograns, has stated that “Instead of ﬁifiable procedures, the
prescriptions providcd for specifying training objectives and associated . :
measures appear to begin and end with purely consensual or rational <

' _ decisions, ucdally »\leading to a laimdry list of recommended performance *

MW N M e e L8
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&xtéomes ~tl:nq‘,‘: somehow appeal to the p’articuli: writer. (;;: .’337) 2t In

contrast, Freeberg borrows from criterion theory to recommend: 1)

mﬁlt;i.ple‘ behavioral indexes especially in the initial phases of cr iterion '

development, 2) specification of criteria along a temporal continvum to

include short-term, intermediate and long-term measures and 3) concurrent

and predictive validity (the relevaﬁqe of a criterion to others obtained

at the same time and :ln the Euture. 0

-

In evaluating experiential learning programs where mach of the learning,
takes place in an ir_;dividualized manner at a community sei:tinﬁ it appears
import;nt to not only assesa predesigned criteria, developed in the
_manner pmposed by Freeberg, but also to_be alert to asseasing iearning
resulting from unplanned events which are exper ienced by the learner and
reflected upon by the student and learning coordinator or teacher. An
example of an urplanned stimulus for learning can Bccur in a situation
where a student shows up late several days at a job site he or she wi;a
exploring and gets told by the anployef not to return. An open
discussion on this experience by a student and learning coordinator can
produce nevw insights to help the young personm modify both attitudes and

behavior.

Traditionally, employment and trainin§ Pprograns have assesgsed whether a
h siudeﬁt has gained job entry sk‘i‘us, gained émployment in !the_ particular
occupation and the salary received. More recently, r;aearcherl have -
stressed the need for also ani'ng occupational adapt;.biuty and

transferable skills (Pratzner, 1978) that facilitate a person's ability

~
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‘se.f-concept, work values, decision-making skills, use of leisure time -

objectives are central to the program under investigation ana which have

learning experiences were, in descending otder of importance: ‘
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to function succeasfully across a variety of careers. Those involved in.

career education are faced with broadé: outcomes - that include improved

and awareness of means available for continuing and recurrent education

(Boyt, 1978). Service learning programa have focused on helping students . :

to harn concern “for others, ability to work with others, tealistic

attitudes toward different types of people and selfe-motivation to 1e;?n‘\
participate and achieve (Hedin, 1979). clearly the list is unending and

thns acr :ltical element ot the evaluator's role is to aeterm:lne wh:lch

at least a fair chance of being achieved.

- il - .
W - N

While it is impcrtimt to look at learner outcomes, it is equally

important to describe the delivery stratcgies being used to help students
) ;

achieve these objectives. In the past, the delivery strategiea have been

genatally ignored or described in broad tems such as career explorations - ’
and career counseling. ' In addition to depicting these strategies in a

more concrete way, it would be useful to assess the e;fperiantial learning

processes irgvolved.} _ In a recent research study based on a social |

learning théoty framework, Owens and Owen (1979) identified a number of

characteristics of experigntial learning that high school students in

cight Bxperienoe—-aaaad Cara: !aucation projects identified ag iuportant .

‘ N

reasons why a particuhr comunity experience was an exeelleni: qr poor

'learning experience. Charactoristics associated nq:t ‘weith ex«:ellent

1. 'l'ry:lng aut tasks
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Being given real responsibility ‘

\ S ‘3. Listening and-talking with people | at cmunity sites l
| \ .“ Receiving clear directions to follow .
f 5. BEngaging in challenging tasks ' b
v 5.‘ al;plying 1earn:ln9 to new things " .a )
6. Adult encouragement _for doing tasks well \~ ¢
7. Le;lrning technical words mlansuage associated with a #areer\ _
‘\ - ' of interest |
8. Preedom to explore areas not planned in advance )
9. Personal 1npere§t of a supervisor
) 10. Encouragement from family or friends
11. !tnoniné ahead of time what would be e:q:;!cted -
12. Discussions of th.e‘ student's exper’il'ances with staff and Sther ‘
_ students | “ ' o .
_Characteristics students associated most t;ith. particular community oy
experiences resulting in little or no learning were, in decending order’ ,* ) \
of importance:
1. Boring tasks ‘ | B
2. No personal opportunity to try out the work . ] |
3. oo much repetition of an activity SR
4. ¥o opgortunity to explore other areas of interest .
5. Mo ol;pdrtunity to apply learning to new things
6. Not knowing what would be expected '
7. o recognition from other workers for doing tasks well ‘ - :
8. No.opportunity to observe or talk to workers at the aite

and
.
ot . *
' E 8
N . .
N
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9. Lack ot‘clea:‘ directions to fo).iow .
i 10, No opportunities tq discu;, my exveriences with other students
11.. _Being too closely supervised o | ‘ . A
;Q;; Perceived importance of factors related te positive or negative iearn:lng ] j
experiences was np!i affected by .atudept‘s sex. !}owe&er, a Signifigantly "
* greater proportion of young W&;hm;m -———w_—-~~—---~--‘;§;
understanding of others as a learning .putcme from their EBCE community | ‘
site experiences. Stu;!enia of both sexes felt that a major ocutcome of | |
h thcir. community experiences was a better understanding of a specific
careei: of interest. "
 More detailed rese;nrch on some of these characteristics is likely to . '
. +  reveal :lnportaqg factors that motivate a young person to learn and to |
lead to recommended program imp:ovenents.' As evaluators become more
experienced in assgs;ung specia‘l. ’featureg of comun:lty—baiad experiential
- . 1eat;a1ng programs, ‘as compared to school-based programs, they will also
: ~ giﬁ attention to the diverse envi:onments for learning that inclﬁde the . ‘
school, work place, home and other community utﬂnga (such as
participation in a Boy Scouts Sf America program). The envirments
.. become critical to study in some cases because learning in one ietting
" may reinforce or contradict_ harning in oti:er settings. An example where
confusion occurs is found when a young woman learns from her parents that
her place as a future mother is in the home while at school she is “
encontagc'd to explorc‘ nontraditional careers. ‘
. \ . =
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At the expense of adding to the frustrations of an already w\emhelmnd w

reader wondering how he or she could pouiﬁly consider all of these

‘aspectc of student outcome evaluation, we feel it is unml to remind ‘
\
: evaluabort 't:hat, t‘or some projects, it is equal‘ly important to assess
program effects on the taff and on participating community tesoutce

persons. For examle.-. it has bean taund,.cve:: several years, that

an:l.wcu.~ an opportunity to inf 1lly screen pobential enployees, to btcome
better acquainted with the nking of young people and f'ain" prestige as
‘a femglt of explaining their jobs to interested yoqng people {Owens,

Haenn amd Pehrenbacher 1975). \ - e

\\ Ny -

Evaluation

After engaging in the activities sug ested above as part of the

'

evaluation: plaming prooeu it is nmnuy to touch bun with mlity 1n
\-
recognizing that tho \quickut Way to an 1n.£f.ctivo mluatim is

attempt to evaluate everything. Criteria are Wortant for determining
what variables to select !or an iniamiv‘ study. which uy be explored in
a more casual fashion aru!..uhich go beyond the resources available. In
selecting variables to be evaluated, the evaluator' needs to consider |
\!acbv;r:s such as: 1) legislative or administrative nn;!nht related to
i:hi project, 2) the project's ol;jccii\‘?c-, 3) areas likely to affect

piogru acdifications, 4) prioc t‘:l.“nﬁims from guhﬂ svalpations, S)

variables related to ; theoretical explanation of why a program works,

o
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) the avhuabiuty of valid measures to adequately :nuu po!:ential -
variables and 7) variables related to policy studies. Lo -

~ - . . 2 R \ -
Persons reviewing evaluations of high school ‘expetiential learning
programs have otten commented on the Inadequate . :umeh~ dcsigm

employed. Usually theu criticisms reduce to a plea to employ an | °

-‘“

. experimental research design such as that involving pre andposmnlng_

‘of an experimental and control group. ““#he pros and cons involving the
\& ‘ ,
appropriateness of such desigm hav; been tBoroughly discussed elsevwhera

\......,._— m————.

(Boronch 197‘1, Guba, 1978), The point we wish to make here is that
decisions ragarding appropriata designs\‘med to be conaidered in nght of
the developmental cycle of a projact and_the pu:poses for the .
evaluation. In the case of most new programs, at least one year is
needed to try out various delivery strategies, debug them and to
establish a stable program. Often a ducriptivc case study denign 1:
m:t appropr:lau at this tine. A second program phase may be needed to
test the ability of the program to achieve its p:onind outcomes, In
this phase an exper huntal or quui-exporiuentn auign (Caupbtll and
sunlty. 1973) may be gnml. Snne Programs progress to a thitd phase in

vhich the projtct 's dtlivery strategiu have stabil:lnd and the hn:uut

“shift- to mldontion- about cxpanding the program or disseminating it

to other ahtrict-. At this time peocple are uluauy interested in the

_ longer-term impact of the progun on forur students and in issues

related to thn tzmspb:tabdnty of the ﬂrojoct {i.e. progru eo:t:, staff
training raquirod and ways of uning the eoncopt to other odncatcta and
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b
the cnuiunity) . These concerns aometimes lead to gxaduate follow~-up

studies and coat*tfyctiveness studies.

Prog rams based on axper iential leatning, in contrast to what James

.....

1Y

areas.

‘ conplct:lng a job application, typing a business letter, demonsgtrating

Coleman {1973) refers to as "knowledge assimilaticn" approaches, attempt
to place young people in “real world® environments in which they learn by
directly engaging in activities and then reflecting on the meaning of
theit experiences. Such approachea are particularly appropriate for

*

helping yommg people gain important competencies needed to be puccessful
adults. Ideally, an effectwe evaluation of an experiential p‘r-ogram
would determine: 1) what learning took place, 2) how the learning
occurred, 3) the different meanings that_individuals attach to their
experiences and 4) the ability learners have gained to apply their new
attitudes, knowledge and skills to new situations. anortumtqu? the

authors have not discovered an evaluation report that acdresses all fou?

-

Since experiential learning, as we have defined 1!:. occurs in a real
wor ld enviroment rather than in the artifica]i\ anv:ltoment otten found
:ln a classroou, it might be expectcd that naturalistic techniques would

primarily be used to assess student performance. Unfortunately, most of

~.the evaluation we reviewed relied on paper and pencil instruments to

a4ssess learner ocutcomes. Applied performance tests, designed to measure
performance in a naturalistic setting, havo not yet gained wide usage.

Exanples whnxe such appliqd per formance tuts would be useful are in

1Y

O )
.
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current life saving treatdents in u first aid class, participating in a
Job incerview simulation and in applying reading and mathematics to

" everyday work problens.

[ . YN . N R i

T N T

Exaipleg of applied performance tests ev‘olving from an exper fential

;. education program can be found in the Experience-Based Caree: Education

: Program (EBCE) developed through the Northwest Regional Educational

| Lab&ntory, J\a a part of this EB&B program students master “survival
8kills" identified by ‘the local community as essential for successful
adult life in that community. At the EBCE aemonstfatiog site in Tigai:d,

Oregon, for example, the community representatives identified the

¥

following 13 competencies: transacting business on a credit basis; =
N )

maintaining a checking account in gt:vm!~ order ; providing adequate

insurance for self, family and possessions; filing state and federal

i ]

ii:come tax; budgeting time and money effectively, maintaining good
physical health and making appropriate use of leisyre time; responding

appropriately to fire, police and physical health emrgénciess
‘ & a » . ‘ >
participating in the electoral process; understanding the basic structure

v

b

. . and fum:t:li:n of local, state and federal government; explaining one's
legai rights and responsib:!ntiea; making appropriate use of public
agencies; making application for emlo}ment and successfuliy ho;.ding a
job; and operating and minta:lni;ng‘ an automobile. In most of these

- _competencies, procedures have been identified for relevant voluni:egrg of
thg.comun:lty to certgify successful v;;oxaplet;ion of tl;e con?etency. For N
example, a bank official certiﬂ_ea the checking account célipctency “while
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an inteml revenue service agent certifies the tax competency employing

actual procedures and forms used by adults in the .community.

-~

’ o
In addition to applied performance measures, a numbe; of other nonteéting
\e&raluathn technigues have been used by educator; interested in
‘evaluating student or program outcomes of experiential learning
programs. These techniques include analysis of anecdotal record,a,
checklistt, content analysis of documents, drawings, :lnterviews: !
journals, Qbstrvations, peer nominations, photography, phygsical traces,

questionnaires, rating scales, role play,.self inventories, simulations

and tape and videotape recordings.. Although each of these techniques has \

its limitations, increased confidence in tim!ingsoresults when two or

' more evaluat:lm techniques uged to measure tha sam dmension proauca
supporting evidence‘ iy

So far we have presented a framework for conceptualiz ing, designing and
implementing evaluations of exper iintial learning programs. A final

consideration we wish to discuss is that of reporting evaluation findings.

xvaiuation reports of »exper iential ‘learning program; have seldom
discussed program ﬂhdingl in relation to the characteristics of the
learners :lnvolv:d. Seldom is it shown whethct program delivery
strategies have a differential effect aapending o the learner's sex,
race, age, accioacomic statul ar general achievement level. Likewise

) it would be useful, when possible, to ulatn expa::lential learning
character istics to program delivery straté’%oa and student outcomes. !'ot

S WSI

ﬂl




‘exau:le, positive reinforcement by community resource peobla encountered

in career c:@lorationt may be a key influence on sagc youth in deeidim
which particular career field to entef \Such findings can help us go

-

beyond luming that a student has a? a career cho:lce, to understanding
— "y
predaminant 1nflnance: that  led tQ th{l.v'lurning§

Statistical reports seldoit communicate the flavor of what experiential
elements or delivery systems were particula;:ly effective or ineffective
in contributing to one or more learner ocutcomes. Carefully planned and
documented student case study proceﬁurés have been developed
gFehrenbacher, Owens and Haenn, in process) h’ava been developed that
complement statistical findings in"‘conveying to staff, students.and
community people the individualized treatment that should be part of an

experiential learning program.

)
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‘ III. !omc;::r RECOMMENDATIONS
~.. ‘ The fn“:sw:lng pol:lcy racoumdatiom have emerged in th. process of
o assesa:lng evaluat:lcns of exper itntial learning projects.
"1. A review of the literatuu on experiential learning has

| uncovered a number af theo:ies such as those *im:;iving social )

learning, attr ibutiox}, motivation, career development and )

perénnal/soc:lal ;aevelopment tlnt could be used in better

designing evaluati&:s and interpreting experiential 1eaz:n1ng | " ‘ *

program on;tcama of educgticn and training progrm. Rgéearch \ |

should be supported that ‘helps to identify specific postulates ° ‘

* from such theories that muld help inbegrate and explain ' ) ,.,

findings from experiential 1earning programs funded by the :

.Deplrtne{;t of Labor. ’ | *

2. Sytitheges of program evalnations of ﬁorlt training programs, ;

career and vocatiom; education p;fogi:m and service learning

programs have uncovered rolativ;ly few validated evalu;tiop o ‘

instruments that can d‘ptcct :ién;ticant student gains on program ' “

. outcomes. Research that ﬁld index and dc;acribo vhich l
in;ttmntn havc been iblc to detect n:lgnificant student growth ‘ | . ‘,

- on particular out;conn for vatious types of youth should be L. J

| 1nitiatod and di&mimtcd to evaluators. For- outco-u where no ‘
satisfactory imtrunnts exist, new instrument devilopunt \ ;

e ' efforts should be finded. . ’ “
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3. The discussion of appropriate evaluation designs to fit the
developmental cycle of education and work :;togrm indicated
/ - ‘ that the 'dea?ggm should match the developmental ntige of the
program. If stable program delivery strategies are .to be
‘ effectively assessed, it becomes eg;ehtial that the Department
.« of. I.ahpr idengity SOllé! exemplary programs for a two- or three-

year fund ing cycle.

*

\

\
A

4. ’xnowledge development aqtivities need to be mefully focused on
' a few questions for which data can feasibly be. cbtained. ™ As

" evidepce accumulates on a particular issue, the focus of such
guestions can be shifted to new_areas or issues of interest.

-

-,
<l

5. | Funding agencies which require program evaluation or knowledge
development activities should specify the criteria for this
. | activity prior to the time of funding. These specifications
ashould include such requirements for cron-progr;n studies as
.couparipon groups, utinates of the amount and length of tuting
time for youth, amount of staff time to\be 1m1vad and forns or

+

. instructions for provision of data.
6. The definition of experiential learning used in th:ls ztudy
included learning tnulting fton unplanned as well as planned
: ‘ interventions. The life amriem of many ‘adults reveals that
choiced of life styles and careers are othnn influenced more by

L,

unplannd cr itlcal incidents than by a ut:lonal developmental

3 ) h
e Q
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pati;ern; We know vety little. howeve:. about what conditions

are likely to resuls in critical inciatni:s for young people and

e - how they learn to recognize them or capitalize on such chance ‘
= —-— o “Qven;s. '““R\esearch “in this™ “343: experiential learning could be
especially useful to women and disadvantaged youth and may . . ‘ ’””
_:____.u_ S px@@&ﬁimmmvm.ﬁek lives than would
continued reae&ch on traditional educational approaches. ‘ .
7. A nunber ot elements of experiential learning are seen by youth

as important for excellem: learning experiences in the v

community. In-depth study of some of thege elements, such as , : ‘ .g

developing a sense of tespnnaibﬁity,‘ is essential i:; order to -;

. dei)ict the construct, develop a typology of levely of | “
respansibility, deternmine ways of increasing this trait in young' )

. people and develop valid measures or assessing growth in this

area. | ) :

8. Studies of career decision making and at:titudes toward work haﬁ - :

| generally centered in the !chool: or in the work place. How a ‘3"“‘

‘young person receives support:lng or emflicting messages from :

N different environments such as school, job site, home or other ;
:{1. S elements of tht cmun:lty is important to ncogn:ln if we ”)
5 . " realize- that schools are not the sole locat:lon of learning. DOL q
. _ funded research in this direction may reveal which environments g

are most suited for producing which types of learning. _!

. - S
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9. Various ~::u\on}l':lmrn in yyni;htsi:ing evaluation reports of

education and work progvams have 1isdicated\*the importance of -

+knowing differential program outcomes in relation to

characteristics of the particpating young people. uevert‘\eless,

mny evaluation reports still fail to differentiate _Program
. ﬁ:nd:lngs by the participantx‘ sex, race, achiev‘gment level or
N ~ s;:c:l‘oeconomic level. Tlievneﬁaitnent of I.abor guidelines for
evaluatim should request a breakcut of - evaluation report

1

N . findings by relevant characteristics of the participating

population. ‘ \ * . ‘ Jod
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